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Abstract
For a lack of competence in the English language, students of BA English programs 
in private universities in Bangladesh appear to struggle to understand the lessons 
involving literary content (Alam, 2018). To help students with adequate skills 
in English, adapting Content and Language Integrated Learning (CLIL), with 
equal emphasis on subject teaching and language teaching for enhancing both the 
skills of communicating and transferring content knowledge, appears to be more 
effective than just lecture-based content teaching of literature. Then again, the 
success of CLIL in literature classes depends on learners’ positive attitude towards 
it (Dörneyi, 1990; Dörneyi, 2001; Gardner & Lambert, 1972; Heckhausen, 
1991). Therefore, this research intends to explore learners’ perceptions about 
integrating task-oriented literary materials with both content and language 
teaching to develop students’ comprehension level of literary contents as well as 
enhance their English language skills. This paper, a fraction of a larger research, 
will focus on the findings of a questionnaire and interviews to address learners’ 
perspectives regarding the strengths of using CLIL in undergraduate English 
literature classes in Bangladesh. A group of first year undergraduate students of 
English literature courses in a private university participated in this research. The 
quantitative data from the questionnaire was analyzed using an Excel spreadsheet 
and the qualitative interview data was analyzed thematically. Based on the analysis 
of the findings, the research identified that the learners expressed a mixed attitude 
towards CLIL in literature classes regarding its strengths and weaknesses. The 
majority of the learners with weaker language skills enjoyed CLIL whereas learners 
with better language skills preferred lecture-based lessons instead of CLIL.

Keywords: CLIL in literature class, learners’ attitude, undergraduate program, 
Bangladesh 

Introduction
Learners’ heterogeneity is a significant catalyst concerning the success of any teaching 
learning technique. Research reveals that undergraduate English literature courses in 
Bangladesh are typically composed of heterogeneous learners in terms of linguistic 
competence and educational background: a portion of them are adept in English 
language skills while some lack the required language skills for BA in English programs 
(Shahriar, 2012; Hasan, 2016; Yeasmin, 2011). In the same way, before entering tertiary 
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education some students complete their higher secondary education from English medium 
institutions located in urban areas and some from Bangla medium institutions located 
in both urban areas aided by and rural areas deprived of updated and advanced teaching 
learning facilities. In fact, undergraduate candidates are not apparently prepared with the 
language skills they would require to study in the English department (Alam, 2018). They 
find it rather difficult to understand the contents of English literature courses, and, in most 
cases, the course outcomes become less successful in meeting the objectives and goals of 
the program. In order to equip these students with the English language skills required to 
analyze and appreciate literary texts, adopting Content and Language Integrated Learning 
(CLIL) appears to be more effective than just conducting lecture-based content teaching of 
the texts as CLIL puts equal emphasis on subject teaching and language teaching with the 
purpose of both enhancing the skill of communicating as well as gathering and transferring 
content knowledge (Coyle, Hood, & Marsh, 2010).
In fact, the success of CLIL in literature classes depends on learners’ positive attitude towards 
it. Therefore, this research intends to explore learners’ perceptions about the integration 
of task-oriented literary materials with both content and language teaching to develop 
students’ comprehension level of literary contents as well as enhance their English language 
skills. This paper, a fraction of a larger research, will focus only on the findings from a 
questionnaire and interviews to address learners’ perceptions regarding the strengths and 
weaknesses of using CLIL in English literature classes in Bangladesh.

Literature Review
Scholars have been raising their voices for including literary texts in the second and foreign 
language curriculum (Cook, 1994; Shanahan, 1997; Hanauer, 2001; Carroli, 2008). 
Researchers have also alternatively advocated a content-based curriculum that would 
include literature components (Liddicoat, 2000; Kramsch, 2013). With this connection, 
CLIL shows an appropriate relevance to English literature classes in Bangladesh. 
Nevertheless, the success of CLIL basically depends on learners’ acceptance and attitude 
towards this approach. Generally speaking, attitude is an individual’s set of beliefs and 
reactions towards any practice, issue, and phenomena. This attitude of learners is vital for 
the success of any teaching-learning approach as researchers correspondingly claim that a 
positive attitude facilitates learning (Dörneyi, 1990; Dörneyi, 2001; Gardner & Lambert, 
1972; Heckhausen, 1991). Furthermore, in any situation, attitude is a driving force which 
is strongly linked to motivation (Katarzyna, 2012), and the formation of motivation 
among learners depends on the type of effective materials used and the teaching strategies 
applied. Consequently, it can be alluded and argued that using literature as language 
teaching resources has linguistic and motivational advantages (Lazar, 1993; Pison, 2000), 
and CLIL materials are highly motivational in comparison to non-CLIL materials (Doiz, 
Lasagabaster, & Sierra, 2014).
In fact, the effectiveness of CLIL in literature classes in undergraduate programs in Bangladesh 
depends on learners’ performance outcomes and attitudes regarding the use of language 
skills and content knowledge. Studies reveal that the appropriate ways of using CLIL are 
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extensively researched in European contexts (Dalton-Puffer & Nikula 2006; Dalton-Puffer 
& Smit 2007; Lasagabaster & Ruiz de Zarobe 2010) and learners’ performance in receptive 
linguistic competence were found to be quite satisfactory (Coonan 2007; Dalton-Puffer 
2008) as CLIL enhances learning motivation among the learners (Burston & Kyprianou 
2009). In Asia, teachers are  still searching for ways to adapt CLIL to different contexts 
(Lee & Chang 2008; Sasajima et al. 2011) whereas Bangladesh seems to be new to the 
practice of CLIL in higher education contexts (Kamal, 2021). Therefore, the present study 
aims at examining a tertiary CLIL education in an existing BA in English program in a 
private university context in Bangladesh in terms of its learners’ acceptance and attitude 
towards it. This study also aims to bridge the gap in the CLIL research in the context of 
tertiary education of English studies in Bangladesh.

Research Methodology
For this research, a mixed-methods approach (Fielding & Fielding, 1986; Steckler, 
McLeroy, Goodman, Bird, & McCormick, 1992) is adopted because this method will 
provide the researcher with multiple ways to explore the research problem and address it at 
different levels. A group of first year undergraduate students of English literature courses in 
a private university participated in this research. The primary data collection processes for 
this research include a questionnaire (see Appendix 1) administered among 30 CLIL lesson 
learners within the age range of 18-21 years who were registered for the Contemporary 
South Asian Writings in English course of the BA in English program. These participants 
were selected through a convenience sampling method. Then, interview data were collected 
from interview responses (see Appendix 2) of eight students randomly chosen based on 
their consent and availability. 
Interviews and observations were used to gather qualitative data with open-ended 
information, which presents the diversity of ideas gathered from learners. On the other 
hand, the questionnaire was used to collect quantitative data with close-ended information 
to measure the attitudes and behaviors of the research participants in this study. The 
quantitative data from the questionnaire was analyzed using an Excel spreadsheet to retrieve 
the percentage of responses and qualitative interview data was analyzed thematically. 
Knowing learners’ attitudes and behavior was important to find out how CLIL in a 
literature class influences the learning of literary contents and the English language, and 
in what ways CLIL may be used for teaching English literature and developing students’ 
linguistic competence in English at the tertiary level of education in Bangladesh. 
Therefore, the questionnaire was administered to identify learners’ perceptions about CLIL 
and elicit the possible strengths and weaknesses of using CLIL in English literature classes. 
In addition, it intended to identify learners’ opinions about the possible ways to address 
the weaknesses of using CLIL in literature classes. The interview initially attempted to 
discover if learners faced any difficulties regarding the required language skills in literature 
classes. The interview further explored whether their existing English language competency 
is enough for understanding literary texts or not. It is assumed that some of the participants’ 
lack of language competency (if any) is a barrier for understanding English literature. 
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Therefore, the participants were asked whether they think that without language lessons 
as a support, comprehension of the literary content is difficult for those who are weak in 
English. 
Apart from the content/syllabus, the participants were probed to share their perceptions 
about any other differences between the traditional lecture-based classes of other literature 
courses and the CLIL classes of Contemporary South Asian Wring in English course. Since 
language lessons on the use of tense, passive form, phrasal verbs, vocabulary, etc. were 
simultaneously used to scaffold or support the understanding of literary content such as 
themes, character analysis, generic structures etc., the participants were asked to reflect on 
whether they found CLIL lessons helpful to improve their knowledge of English grammar 
and vocabulary. Since CLIL lessons were implemented on existing literature courses with 
traditional course objectives of developing critical thinking and appreciation skills, learners’ 
opinions were also taken on the following statement: “CLIL in literature class did not 
hamper the objective of the course which was to improve literary knowledge.” It was also 
investigated whether language lessons, in parallel with content lessons, helped the learners 
in terms of understanding the literary contents and made the lessons enjoyable. It was also 
investigated whether the content and language integrated lessons in literature classes are 
better than lecture-based lessons of literary contents. Further, their opinion was taken on 
whether language support simultaneous to content lessons for students of BA in English 
program is unnecessary (useless) or necessary (helpful) for understanding literary content. 
Learners of literature might get carried away (distracted/diverted) from literary lessons 
while language lessons are imparted. The learners’ perceptions were also retrieved on this 
issue. Finally, it was asked whether the allotted class/interaction time for simultaneous 
teaching of content and language lessons was sufficient or not.

Analysis and Discussion 
Learners’ perceptions of and attitudes towards any teaching-learning approach can easily 
be traced by investigating their interests, choices, and enjoyment. Learners’ opinions 
and attitudes regarding the implementation of CLIL approach in undergraduate English 
literature classes were not entirely positive. They expressed their mixed attitude towards 
CLIL in English literature classes regarding its strengths and weaknesses. The majority of  
learners with weaker language skills enjoyed CLIL whereas learners with better language 
skills preferred lecture-based lessons instead of CLIL.
Table 1. Learners’ responses regarding the integration of CLIL in literature classes

Sl. Items Strongly 
Disagree (%)

Disagree
(%)

Neutral
(%)

Agree
(%)

Strongly 
Agree 
(%)

1 Learners enjoyed CLIL in 
literature classes 3.0 12.1 21.2 27.3 36.4

2 Learners’ choice: CLIL vs. 
lecture-based class 18.2 12.1 12.1 42.4 15.2
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3
Language barrier exists 
in studying English 
literature

12.1 6.1 18.2 24.2 39.4

4
Understanding English 
literature is difficult 
without language support

9.1 3.0 21.2 18.2 48.5

5
Language support for 
literature class is not 
necessary

30.3 36.4 24.2 6.1 3.0

6
Use of CLIL to 
understand literature 
classes is helpful

3.0 21.2 45.5 30.3

7 Achieving dual objectives 
is successful 9.1 6.1 24.2 39.4 21.2

8
CLIL hampers and 
distracts from content 
lesson

9.1 18.2 21.2 42.4 9.1

9
Class interaction/contact 
time with students for 
CLIL lesson

15.2 12.1 27.3 27.3 15.2

10 CLIL improves English 
vocabulary and grammar 3.0 3.0 12.1 24.2 57.6

11 CLIL as barrier for 
smooth literary lesson 42.4 27.3 12.1 6.1 12.1

The critical analysis of learners’ perceptions and attitudes towards CLIL in English literature 
classes retrieved through the above inquiries can be presented under the following key 
themes. 
Learners’ interest towards CLIL in literature classes: Enjoyable or boring?
Making class lessons interesting is very challenging as well as important as it is one of 
the vital parameters used to count the success of any class lesson or of any teaching 
material. Investigation of the learners’ interest and comfort in doing CLIL tasks in English 
literature courses yielded quite a positive response. This response is crucial as positive 
attitude facilitates learning (Dörneyi, 1990; Dörneyi, 2001; Gardner & Lambert, 1972; 
Heckhausen, 1991). The most important strength of CLIL lessons is that they are more 
enjoyable and useful than traditional lecture-based classes (Parsons & Caldwell, 2016). In 
response to the statement, CLIL lessons in literature classes were enjoyable, a considerable 
number of respondents were positive. Table 1 gives a comparative picture of the scenario. 
63.7% of the participants were in agreement with the statement; among them 36.4% 
strongly agreed and 27.3% simply claimed that they enjoyed the integration of language 
lessons in English literature classes. 
A total of 16% students either disagreed or strongly disagreed that CLIL lesson in literature 
class was enjoyable. About 19% of the respondents were neutral. This  is a significant number. 

Shantanu Das. “Metaphors 
and Metamorphosis: The 
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It was also found from the investigation that those who believe that the language and 
content integrated lesson in English literature classes is not enjoyable had good proficiency 
in all the skills of English language and were quite responsive during class lessons. However, 
overall, lessons through CLIL appeared to be enjoyable to most of the students. 
With a view to determining whether the implementation of CLIL in literature classes 
was enjoyable or not, interview participants were also asked whether “(they) enjoy the 
lesson focusing both on literary and language content.” One of the respondents was quite 
positive and responded “Yes ..., I liked the lesson” (Interviewee# 1). The same response was 
emphasized with further explanation by another respondent saying, “I enjoyed the lesson in 
literature class where both the language lessons and literary lessons were given” (Interviewee# 
2). Regarding perception about CLIL lessons, another interviewee explained the overall 
situation of class in details:

Yes ... I did… I basically liked the way that we first came to know about the content 
that we will learn. At first, we were confused that why these sorts of questions we were 
facing beforehand, before the lectures or the topic that the teacher will discuss that day. 
But when the discussion was over and we again looked at the questions, then we thought 
that this was easy or that was fun. So, we enjoyed it…That brings the enthusiasm 
in me that these are the questions I have to look for the answers through the discussion 
(Interviewee# 4). 

Generally speaking, most of the respondents expressed that CLIL was enjoyable as it was 
interesting:

(I)t does not distract, it was actually helpful to the students in a sense, … the way you 
gave us (the lesson); we had actually content based and also language based. So, we 
found it interesting and we had our full concentration over there. (Interviewee 1)

In fact, the learners liked and were excited to do tasks prepared on literary texts as they 
worked together in pairs and groups dissecting, analyzing meaning, and interpreting texts. 
It helped them share their critical thinking on any issues discussed in the text. In fact, 
language is the vehicle for teaching content in CLIL approach of learning and stimulates 
the development of higher-order thinking (HOT) skills (Ball, Kelly, & Clegg, 2015), 
such as critical analysis and appreciation which appear as a common objective of literature 
courses taught in Bangladesh. Thus, CLIL-based lessons in English literature classes reveal: 
(1) Language and content integrated lessons were enjoyable, (2) Some students initially 
could not understand its benefit, but later they realized the significance of the integration.
Comparison and reason of choice between CLIL class and lecture-based class
The students were allowed to compare CLIL lessons with lecture-based lessons which they 
have attended in other literature courses such as Classical Literature, Modern Drama and 
Poetry, etc. Hence, students were able to compare the learning benefits and drawbacks of 
lecture-based literature teaching and CLIL-based literature teaching. To some participants, 
content and language integrated lessons in literature classes seemed to be better than lecture-
based lessons of literary contents as it helped them with the language support to understand 
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the contents. Majority of them were positive about CLIL lesson in literature classes as 
about 57.6% endorsed that content and language integrated lessons in literature classes are 
better than lecture-based lessons of literary contents. Nonetheless, 35% of the respondents did 
not believe that CLIL-based literature class is better than lecture-based literature (Table 
1). This negative response of 35% will lead to the scope for further investigation of the 
question why CLIL is not that helpful or not better than traditional lecture-based classes for a 
significant number of students in literature class? 
In order to understand students’ preference between CLIL-based lessons and lecture-based 
lessons in English literature classes, participants were asked if they think that the integration 
of both the language teaching and literature teaching is more effective than just lecture-
based literature teaching. The participants directed the choice to the instructor saying:

… it is attractive, it (result) actually depends on (the way how) the faculty is 
handling that (the integration of content and language lessons). If the content and 
story, language content and story given in a way, if it is interesting then the student will 
enjoy that, and it will help the skill also to increase (Interviewee# 1). 

Some of them preferred to depend more on teachers’ choice regarding the teaching 
techniques of a literary piece of a literature course. That means they liked the need-based 
use of CLIL depending on students’ needs and teachers’ comfort. The interviewees did not 
unanimously agree with any particular idea of implementing CLIL in English literature 
classes as their language skills, expectations, perception of, and attitudes towards CLIL 
varied a lot. The following quote may shed some light on this fact:

I think a teacher should decide his/her teaching strategy based on classroom situation. 
Some courses need student’s participation such as recitation, acting and so on but some 
courses require only lectures and grammatical and language teachings. So, a teacher 
should decide his teaching strategy based on classroom situation (Interviewee# 
2).

Some students preferred task-based CLIL lessons in literature classes to lecture-based classes. 
One of the respondents’ claimed, “I prefer task-based CLIL classes to lecture-based literature 
classes” (Interviewee 4) because he found CLIL classes rather more engaging. In fact, CLIL 
learners have been found to produce more and longer utterances, develop constructive 
abilities in L2 and display a higher language level than non-CLIL learners (Coyle, 2013; 
Denman, Tanner & Graaff, 2013; Lo, 2014; Ruiz de Zarobe, 2008; Wannagat, 2007). In 
short, students’ preference for CLIL is based mostly on their better linguistic performance. 
Therefore, the comparison between CLIL-based lessons and lecture-based lessons in 
English literature classes revealed that the effectiveness of integration depends on how the 
teacher develops the lessons, handles the classroom situation, and makes CLIL interesting 
by applying effective teaching strategies.
Language barrier in studying English literature
Investigating learners’ opinions about the possible barriers to a successful study of English 
literature in a class is important as their literary performance such as comprehension, 
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appreciation and critical analysis of texts, and performance in the examinations seem to 
be unsatisfactory (Hasan, 2016; Shahriar, 2012; Yeasmin, 2011). For a significant number 
of participants, the lack of language competency appeared to be a crucial barrier for 
understanding the meaning and critical analysis of any English literary text. Therefore, 
this lack requires language support as a scaffold. However, the participants who are from 
English medium secondary and higher secondary education, do not feel or demonstrate 
the lack of English proficiency required for comprehension of original English literary 
texts.
Around 64% of the respondents face some barriers in studying English literature in terms 
of comprehension, and they consider insufficient language competency as a significant 
barrier. Then again, 18% either disagree or strongly disagree that the lack of language 
competency is a barrier for understanding English literature. The rest 18% respondents 
were neutral in their position regarding the lack of language competency as a negative 
catalyst in learning literary contents (Table 1). It was also found that those who did not 
endorse the lack of language competency as a barrier had considerably better skills in the 
English language. Most of the interview respondents even agreed, without any reservation, 
that language incompetency is a barrier in understanding and responding to the content 
of English literature. Therefore, the lack of competence in English is one of the most 
common paucities among learners (Hasan, 2016; Shahriar, 2012; Yeasmin, 2011). In fact, 
undergraduate candidates are not apparently prepared with the language skills they would 
require to study in the English department (Alam, 2018). They also believe that without 
English language support through language lessons, understanding the content of English 
literature is difficult only for those who have weak English skills. 
Hence, without English language support through language lessons, understanding the 
content of English literature appeared difficult to most of the participants. When the 
respondents were asked whether without English language support through language lessons, 
understanding the content of English literature is difficult (Table 1), the response was almost 
similar to the previous question. 66.7% of the respondents believed that understanding 
the content of English literary texts became difficult for them unless any language support 
in terms of vocabulary and contextual grammar lessons was provided (Table 1). Since a 
majority of the students agreed or strongly agreed that the lack of language competency 
was an obstacle for students in learning literature and felt that without language support 
it was difficult for them to overcome the barrier. Due to all these logical reasons, language 
support simultaneous to literary lessons was deemed necessary by 66.7% of them (Table 1). 
This data portrays learners’ attitude towards the contribution of English skills in learning 
literary lessons in class.
Learners’ perception regarding CLIL’s role to make up for the lack in language skills
In order to understand the contribution of CLIL in filling in the gaps in language skills 
required to understand literary content, the participants were asked if they think the lack 
of language competence is somehow a barrier for understanding English literature and 
CLIL can bridge this gap. One of the interviewees commented that “it depends from student 
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to student; if the student is good enough in the language content that is in the competency of 
language skills, then it is not an obstacle for him/her” (Interviewee# 1) and consequently there 
is no need for CLIL. This response projects that the respondent is well aware about her 
language skills and has quite a clear understanding about the need of language skills. She 
also claimed:

For the original English literature text sometimes, I feel (language) barrier but not 
all the time and yes not all the time, specially about … if I connect it to the literary 
terms, figurative speech and that content, from the literature view then sometimes I 
need the help; and for the language content I don’t feel that much barrier but 
other student in the class they may feel the barrier (Interviewee# 1)

To some extent, she was critical about the need and contribution of CLIL and implied a 
need-based implementation of CLIL. Another participant specifically pointed to the lack of 
vocabulary in learning literary content saying, “For me (the) lack of vocabulary is a major 
problem for understanding any literature text” (Interviewee# 2). Therefore, vocabulary 
knowledge appears to be an important catalyst in comprehension of literary texts. On the 
other hand, the following student indirectly ignores the importance of language skills to 
understand literature, rather focusing on the superficial understanding of the gist of a text 
saying:

I don’t think it’s that much complicated actually. If you can actually get the gist about 
what is happening in the story, then you actually know what is in the story. Then 
you can write because everything is creative in literature (Interviewee# 3).

Another interviewee who seemed to be a bit positive about CLIL in literature class 
appreciated with enthusiasm, saying, “Yes Sir. That is obvious” (Lack of language skill is a 
barrier, we need some language support) (Interviewee# 4). Hence, on the lack of language 
skills for understanding literary texts, interviewees’ responses can be summed up as:

•	 Some students feel that the lack of language skills is a barrier in understanding 
original literary texts.

•	 Some students feel this barrier sometimes but not all the time.
•	 One of the major problems is the lack of vocabulary.
•	 Understanding the gist is important in literature; no need to understand each and 

every language use in the text.
CLIL’s contribution to developing language skills in literature class	
According to the perception of the learners, CLIL’s contribution in developing language 
skills in literature classes appears to be really significant. When asked, “Do you think that 
CLIL did (or did not) help to improve your English language skill?” the learners were positive 
and one of the interviewees replied positively endorsing that, “Yes, CLIL helped improve my 
language skills, especially I learned new vocabulary” (Interviewee# 1). Another interviewee 
added:

We are studying some words now which are totally different from what we studied 
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before. So, these are new things to us. These are not what we studied. So, in this case, 
it’s the constant process that we need to learn vocabulary. There is no other option. 
(Interviewee# 3)

CLIL helped in the development of their language skills. In fact, vocabulary plays a 
substantial role in understanding the theme and meaning of English literature for English 
as second or foreign language learners since diverse and unique word choice as an identical 
feature of literary texts regulates their meaning. Though students of the BA in English 
program have to take two and, in some cases, three functional English courses to develop 
learners’ English to be used for academic purposes, few interview participants of this 
research claim that these courses are not enough to develop students’ vocabulary up to the 
level which is required for understanding English literary texts. With this connection, one 
interviewee states:  	

Very minimal vocabularies are used in English Reading Skills, English Writing Skills 
and Professional English. Obviously, those vocabularies that we studied in those subjects 
are not related to what we are studying now (in literature courses). We are studying 
some words now which are totally different from what we studied before. So, 
these are new things to us. These are not what we studied. So, in this case, it’s the constant 
process that we need to learn vocabulary. There is no other option (Interviewee# 3).

CLIL in literature class catalyzed the development of the vocabulary of learners. Yet again, 
there are some other variables that facilitate the development of vocabulary. For example, 
one student majoring in Linguistics and ELT claims that there are other linguistics courses 
from where she learned new vocabulary which helped in understanding literary texts. She 
also admits that CLIL in literature courses, one of which she took as a core course, also 
helped develop her vocabulary:  

In my case, it helped because not only from the English literature but also since I am a 
linguistics student, I also get the language content from linguistics sources as well. So, it 
helped me from the literature courses (too)…. (Interviewee# 4)	

Therefore, issues regarding CLIL’s contribution in developing language skills in literature 
classes can be listed in the following bullet points:

•	 English language skill is enhanced by improving English vocabulary. 
•	 Other courses had some influence also in developing language skills. All the courses 

(not literature alone) have some contribution in the development of language skills.
Perception of the role of CLIL to aid or hinder the learning of literature
This issue was addressed in the questions to investigate the learners’ view regarding the 
necessity of integrating language lessons in literature classes. In order to understand 
participants’ ideas about CLIL as a positive or negative catalyst for the improvement of 
both content knowledge and language skills, an investigation was conducted on the role 
of CLIL either to aid or hamper the learning of literature. Participants were asked if they 
think that content and language integrated learning hamper or aid the learning of literary 
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contents. As a response, one of the interviewees retorted that:
It was actually…it depends; the way you balanced it was good enough. But if it is too 
much content based then some students find it somehow not interesting, but it 
depends on the balance (Interviewee# 1).

Therefore, the suggestion was also on the proper balance of content and language lessons so 
that it remains interesting for the students as “the search for the right balance of language 
and content teaching” (Celce-Murcia, 2002, p. 315) is important for the success of CLIL. 
On the other hand, another interviewee took a moderate stand and said, I think it will 
hamper a little bit but not totally (Interviewee# 3). One of them even suggested adopting 
the mother tongue in order to make them understand the literary texts written in English:

In such case when the language barrier is working, it often helped them because the teacher 
was trying to make them understand that this is what is inside the text or what is the 
writer wanting to convey. Then the students may understand that this is the meaning. So, 
the teacher can also adopt the native language in such case to make them understand 
(Interviewee# 4).	

His stand regarding native language indirectly suggests that this student finds it difficult to 
understand the meaning or theme of a literary text written in English. That is the reason why 
he emphasized the use of the mother tongue which ultimately suggests that the language 
lesson is a necessary parallel to literary content lessons for the better understanding of it. 
Therefore, as students of a BA in English program, a significant number of participants 
with better English language skills feel that for understanding literary contents, language 
support simultaneous to content lessons seems to be unnecessary. The main points can be 
summed up as:

•	 Balance between content and language lessons makes it interesting 
•	 Too much content makes lessons boring. 
•	 Integration of language lesson hampers the literary lessons a bit
•	 Integration helped but the teacher may also adopt native language for the purpose 

of making learners understand.
Regarding support of CLIL in understanding literature and success of dual 
objectives
If a learner’s language skills are not up to the mark of understanding the English literary 
language, it will be difficult to comprehend and appreciate the literary texts. Hence, 
students’ attitudes towards the integration of CLIL in literature classes as a support for 
understanding literary texts was crucial. With all these logical reasons, 75.8% of them 
agreed or strongly agreed (Table 1) that language lessons parallel to content lessons helped the 
learners in terms of understanding the literary contents. This portion of learners demonstrates 
lesser language skills.
If a course has dual objectives to achieve it might be difficult and challenging for the 
learners with lesser language skills to achieve these dual goals. Therefore, it is important to 
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know the learners’ attitudes before conjoining dual goals in a single course. Since improving 
literary knowledge was the primary goal of a literature course, the researcher was rightly 
probed to look into the fact that whether the Content and Language Integrated Learning 
… (anyhow) hampers the objective of the course which was to improve literary knowledge. The 
investigation into this issue revealed that around 60% of the respondents agreed that the 
CLIL did not hamper the learning of literary knowledge (Table 1).
Hindrance to and distraction from content lesson
Dual goals may hamper the literary content lessons and distract the attention of the learners. 
Therefore, investigating learners’ experiences on this issue appears to be significant to 
determine the efficacy of CLIL-based literature lessons in English literature classes. For the 
majority of them, content and language integrated learning did not hamper the learning 
of literary contents, but a significant number of students did not enjoy the integration of 
language lessons in literature classes (Table 1). It is also claimed that content and language 
integrated learning did not hamper the objective of the literature courses which was to 
improve literary knowledge.
But contradicting the previous response regarding the achievement of dual goals, around 
52% of the respondents agreed or strongly agreed that during CLIL lessons in literature 
classes, the learners are distracted or diverted from literary lessons while language lessons are 
imparted. (Table 1). This contradiction of data demands further investigation into the 
reasons of this anomaly. However, bearing the same tone as the previous issue, 42% of 
the respondents agreed or strongly agreed that Content and language integrated learning 
hampered the learning of literary contents. 24% of them remained neutral which gives a 
significant signal that CLIL in literature class does not carry any significant importance in 
literature class (Table 1). Table 1 presents significant data regarding the role of CLIL, if any, 
to hamper the flow of learning of literary contents in a literature class.
It was also found that the majority of the learners are not carried away or distracted or 
diverted from literary lessons while language lessons are imparted along with the literary 
lessons. One of the interview respondents claimed that integration of content and language 
lessons does not anyhow distract the student focus from literature:

it … it does not distract, it was actually helpful to the students in a sense, but some 
students who are too much expert they think that this is not much interesting but the 
way you gave us that we actually content based and also language based. So, we found 
it interesting and we had our full concentration over there. (Interviewee# 1)	

The concentration on language lessons does not divert students’ focus, meaning the intention 
of learning literature. Nevertheless, one of the respondents claimed that “sometimes it 
becomes boring for those who enjoy critical discussion through lectures” (Interviewee# 4). 
Another interviewee promptly responded in favor of CLIL adding the special benefit of 
vocabulary building:

No. I don’t think so. A teacher is teaching vocabulary and grammar taking a line 
from text and along with that a teacher is teaching the literary terms such as theme 
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and background etc. so, it is a great way for me to learn everything combined 
together (Interviewee# 2).

Instead of possible distraction from the focus CLIL rather helped to understand literature 
better as another interviewee claimed that “It (CLIL) does not distract me. It’s actually helping 
me. It’s helping me to understand it properly” (Interviewee# 3). Generally speaking, according 
to learners’ average perception CLIL aided rather than hampered the learning of both 
literature and language.
Learners’ attitude to CLIL as an approach to improving vocabulary and grammar 
The efficacy of CLIL in building students’ vocabulary will be determined by the learners’ 
attitude towards it. Even though there were mixed feelings among the respondents regarding 
contact hours of CLIL literature class, CLIL in literature  helped to improve (students’ ) 
English vocabulary. It is seen in the survey that significantly around 82% of the respondents 
agreed that CLIL helped improve the vocabulary of the learners (Table 1). Along with the 
improvement in the vocabulary strength, CLIL helped to improve (students’) grammar. Table 
1 clearly demonstrates that more than 70% of the respondents were in agreement.
Therefore, though more than half of the participants (51.5%) believe that CLIL hampers 
the smooth flow of literary discussion in the class and distracts their attention from the 
literary contents (Table 1), it helped to develop learners’ grammar and vocabulary. This is 
the area where the situation turned critical in terms of the respondents’ improvement of 
grammar and literary knowledge. After further investigation of the prior language skills of 
learners, it was revealed that the respondents who were critical about the implementation 
of CLIL lessons in English literature classes had better language skills. The respondents 
reacted oddly because of their heterogenous linguistic background and capacities. On  
average, the CLIL approach applied in literature in English classes helped to improve the 
majority of the learners’ English vocabulary, grammar, and overall English language skills. 
Though to some students CLIL did not help to improve their knowledge of literature, 
the majority of the learners who had weaker language skills liked the idea of integrating 
language lessons in literature classes.
CLIL as a barrier for a smooth literary lesson
Some learners may feel that the integration of language lessons is a barrier to the smooth 
progression of literary lessons in class. Therefore, students are supposed to share their 
adverse experiences of using CLIL lessons in English literature classes. Consequently, it is 
also found that around 18% of the research participants agreed or strongly agreed that CLIL 
did not help to improve (their) knowledge of literature. This data is very crucially significant 
if we want to assess the success and effectiveness of implementing CLIL in tertiary level 
literature classes. The above data suggest that almost a quarter of the students in a literature 
class enjoy lecture-based classes and did not entertain the interference of language lessons 
to understand the literary content as they are already well equipped with the necessary 
skills of language needed to comprehend authentic English literary texts. That is why, an 
almost similar percentage of participants responded with almost the same answer when 
they were asked whether CLIL did not help improve their literary knowledge.
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Learners’ reservation for CLIL used in literature class	
No teaching approach has unmixed blessings. There were some learners in the literature 
class who did not prefer the integration as “some students who are too much expert … think 
that this is not much interesting” (Interviewee# 1). Though one of the respondents admitted 
that learning of language cannot be separated from learning literature, which means that 
literature and language learning go hand in hand,  he still felt that some students get 
distracted from the content of the lessons:

In general, we can’t separate language from literature. Literature is mostly combined with 
language. But in such case, some students get distracted because if they concentrate 
more on the structure or the language which is not also a native language of the students. 
So, they felt the struggle to understand the content of the write-up or the text or the 
literary support what the teacher is trying to give. So, it often hampered the learning 
of literature (Interviewee# 4).

Therefore, for some students, language learning in tandem with literature lessons appears 
to be quite distracting and it often hampers the smooth learning of literature. Additionally, 
through the interview, it was found that a significant number of participants were not 
positive about the CLIL lessons in English literature classes. After investigating the 
background of those respondents’ English skills, it was found that most of them had much 
better skills than the others who were more positive about the use of CLIL in literature 
classes. 
Though most of the students believe that CLIL lessons in literature helped to improve 
their English vocabulary and grammar, the lessons themselves seemed a bit dry for them. 
Therefore, CLIL was not very enjoyable for them. Moreover, they do not think that 
language lessons alongside content lessons helped the learners in terms of understanding 
the literary content, and that content and language integrated lessons in literature classes 
are better than lecture-based lessons of literary contents. Some of the students thought that 
for understanding the literary content, language support simultaneous to content lessons 
for students of BA in English program is unnecessary and useless. And as a reason for their 
stance, they cited that a) content and language integrated learning hampered the learning 
of literary contents, b) learners are carried away (distracted/diverted) from literary lessons 
while language lessons are imparted, c) though CLIL helped to improve English language 
skills, it did not help to improve the knowledge of literature. In a nutshell, the issue of the 
negative impact of CLIL in literature classes can be summarized by the following:	

•	 Through the learners’ views, some negative impacts of CLIL were traced in 
literature classes in terms of creating boredom and bringing disappointment to the 
appreciators of literature who enjoy lectures and analysis.

•	 For some learners with good language skills, integration of language and literature 
was not interesting.

•	 Some of them believe that CLIL hampers the objective of the course which was to 
improve literary knowledge.
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Conclusion
To conclude, learners’ language skills with specific concentration on grammar items such 
as tense, parallel structure, comparatives, use of phrasal verbs and sentence structures were 
developed through the use of CLIL in undergraduate English literature classes. Therefore, 
initially, the learners’ demonstrated a positive attitude towards the implementation 
of CLIL in English literature classes. Also, they recognized the impact of CLIL on the 
development of their vocabulary knowledge. CLIL also influenced the development of 
literary content knowledge in terms of understanding themes, context, character, etc., and 
developing critical appreciation. Hence, students appreciated the integration of content 
and language lessons in literature classes. Learners’ appreciation and interest in CLIL in 
literature classes made the implementation of CLIL successful. However, some learners 
showed reservations towards this approach of teaching literature and language together as 
they believed that CLIL hampers the learning of literary contents, makes literature classes 
boring, distracts the learners’ attention, and destroys the pleasure of reading literature. 
This group of students also claimed that as their vocabulary is developed, they do not 
need language lessons in literature classes. Therefore, according to the learners’ perceptions, 
CLIL demonstrates both positive and negative impacts as its strengths and weaknesses in 
undergraduate English literature classes in private university contexts in Bangladesh. To 
make CLIL effective in literature classes, learners’ suggestions for need-based adaptation of 
CLIL lessons can be recommended instead of a uniform practice for all learners. In some 
cases, the adoption of native language as the medium of instruction for making students 
understand the literary contents better was also suggested by some students as the original 
literary contents created fear in learners who lacked appropriate language skills. Therefore, 
learners’ attitudes and perspectives towards the implementation of CLIL are not univocal 
in the context of undergraduate literature classes in Bangladesh.
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Appendix 1: Survey (Questionnaire)

Content and Language Integrated Learning (CLIL) in English literature classes
Name:								        ID#				  
Date:
strongly agree=5, agree=4, neutral=3, disagree=2, strongly disagree=1 

No. 5 4 3 2 1
1 Lessons through Content and language Integrated Learning (CLIL) were 

enjoyable.

2 Content and language integrated lessons in literature classes are better 
than lecture based lessons of literary contents.

3 The lack of language competency is a barrier for understanding English 
literature.

4 Without English language support through language lessons, 
understanding the content of English literature is difficult.

5 For understanding literary contents, language support simultaneous to 
content lessons for students of BA in English program is unnecessary.

6 Language lessons parallel to content lessons helped the learners in terms 
of understanding the literary contents.

7 Content and language integrated learning did not hamper the objective of 
the course which was to improve literary knowledge.

8 Learners are carried away (distracted/diverted) from literary lessons while 
language lessons are imparted.

9 Content and language integrated learning hampered the learning of 
literary contents.
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10 Allotted class/interaction time for simultaneous teaching of content and 
language lessons is sufficient.

11 CLIL approach in Literature class helped to improve my English 
vocabulary.

12 CLIL approach in Literature helped to improve my grammar.
13 CLIL did not help to improve my English language skill.
14 CLIL did not help to improve my knowledge of literature.

 Appendix 2: Interview questions

Interview questions on CLIL in Literature Class

The following questions were asked to the students who underwent CLIL lessons in
literature classes. The responses were recorded and transcribed for analysis.

1.	 How many literature courses have you finished so far?
2.	 Do you face any sort of difficulties in literature classes? Yes/No?
3.	 If yes, what is/are the main difficulty(ies) for you as you traced in literature classes?
4.	 Do you think that your English language competency is enough in understanding literary 

texts?
5.	 Do you think that the lack of language competency (if any) is a barrier for understanding 

English Literature?
6.	 Do you think that without English language support through language lessons, 

understanding the content of English literature is difficult for those who are weak in English?
7.	 Apart from the content/syllabus do you find any other differences between the classes of 

other literature courses and the classes of Contemporary South Asian Wring inEnglish and 
Modern Fiction Class?

8.	 If yes, what other differences do you trace?
9.	 Was any parallel language lessons used to scaffold or support the understanding of literary 

content such as themes, etc.?
10.	 What type of language /lesson element did you learn from this class?

a. Was there any use of tense/use of passive form/phrasal verbs/vocabulary, etc.?
11.	 Did you find Content and Language Integrated Learning (CLIL) lessons helpful?

a. Content and language integrated learning did not hamper the objective of the
course which was to improve literary knowledge.

b. CLIL helped to improve your English vocabulary.
c. CLIL helped to improve your grammar.
d. Were the lessons through Content and language Integrated Learning (CLIL)

enjoyable?
e. Do you think that language lessons parallel to content lessons helped the learners in 

terms of understanding the literary contents?
12.	 Do you think that content and language integrated lessons in literature classes are better 

than lecture-based lessons of literary contents?
13.	 Do you think that for understanding literary contents, language support simultaneous to 

content lessons for students of BA in English program is unnecessary (useless) or necessary 
(helpful)? Why?

a. Did content and language integrated learning hamper or aid the learning of literary 
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contents?
b. Do you think that learners are carried away (distracted/diverted) from literary lessons 
while language lessons are imparted?
c. Do you think that CLIL did (not) help to improve your English language skill?

14.	 What do you think about the allotted class/interaction time for simultaneous teaching of 
content and language lessons is sufficient?

Appendix 3: Sample CLIL lesson prepared using literary text (Ode on the Lungi) used in 
class

Module: Contemporary South Asian Writings in English
Lesson 1

“Ode on the Lungi”
Kaiser Haq

Activity 1 Prior Knowledge

1.	 Work in groups on the following
a.	 Look and reflect on the pictures of Bangladeshi men 

and women. 
b.	 Describe the common attire for Bangladeshi men and 

boys.

      
c. Look at the pictures above and share information on the lungi, e.g. length, height, structure
   etc.

Activity 2
1.	 Prepare a fact file of Kaiser Haq from the text below
Kaiser Hamidul Haq is a poet, translator and essayist who was educated at the universities of 
Dhaka (BA Honours, MA) and Warwick (PhD). He is a Professor of English, Dhaka University, 
where he has taught since 1975. He has been a Commonwealth Scholar in the UK and a Senior 
Fulbright Scholar and Vilas Fellow in the USA.

An undergraduate when the Bangladesh war of independence broke out in 1971, he joined the 
liberation army and saw combat as a freshly commissioned subaltern in command of a company. 
For several years Haq was on the panel of judges for the Commonwealth Writers Prize.

In 2001, he was a resident at the Hawthornden Castle Writers’ Retreat and the Ledig House Writers 
Colony in upstate New York. He is a life member of the Association of Literary Scholars and Critics 
(USA) and the Asiatic Society of Bangladesh. He has edited the Dhaka University Studies (Journal 
of the Faculty of Arts), co-edited Form: a Magazine of the Arts, and is on the editorial board of 
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the Six Seasons Review.

Haq’s work has appeared in international journals 
including  London Magazine,  The Cambridge 
Review,  Chapman,  Acumen,  Ariel,  Wasafiri  and  World Literature 
Written in English. He has published five collections of 
poetry: Starting Lines (Dhaka 1978), A Little Ado (Dhaka 1978), A 
Happy Farewell (Dhaka: UPL 1994), Black Orchid (London: Aark 
Arts 1996),  The Logopathic Reviewer’s Song  (Dhaka: UPL and 
London: Aark Arts 2002). He has edited an anthology, Contemporary 
Indian Poetry  (Ohio State University Press 1990) and translated 
the  Selected Poems of Shamsur Rahman  (Dhaka: BRAC 1985); a 
novel by Rabindranath Tagore, Quartet (Heinemann Asian Writers 
Series, 1993); and an eighteenth-century travel narrative,  The 
Wonders of Vilayet (Leeds: Peepal Tree 2002). He is represented in 
such anthologies as the Arnold Anthology of Postcolonial Literature 
in English.

Source: https://www.rlf.org.uk/fellowships/kaiser-haq/

Activity 3 
Discuss the following terms then choose the correct meaning from the options given below:

Apostrophe __________
Hegemony__________
Neo-imperialism__________
Subaltern__________

Egalitarianism__________
Intertexuality __________
Ode_______________
Register _____________

a.	 the interrelationship between texts, especially works of literature; the way that similar or 
related texts influence, reflect, or differ from each other

b.	 a figure of speech sometimes represented by exclamation “O”. A writer or a speaker, using an 
apostrophe, detaches him/herself from the reality and addresses an imaginary character in his 
speech.

c.	 belief in the equality of all people, especially in political, 
social, or economic life

d.	 leadership or dominance, especially by one country or 
social group over others.

e.	 lower in rank; subordinate
f.	 a lyric poem typically of elaborate or irregular metrical 

form and expressive of exalted or enthusiastic emotion
g.	 in linguistics, a variety of a language used for a particular 

purpose or in a particular social setting.
h.	 a new and modern policy or practice of a wealthy 

or powerful nation in extending its influence into a 
less developed one, especially in exploiting that nation’s 
resources.

Activity 4 
Read the following extracts from “Ode on the Lungi” and match 
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Fact File  

 

Full Name 

Place and Date of Birth 

Genres 

Subjects of Writing 

Notable work(s) 

Study Tip 

Features of Poetry 

1. Poetry reorganizes 
syntax 

2. Invents its own 
vocabulary 

3. Freely mixes registers 

4. Creates its own 
pronunciation 
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underlined word(s) with the concepts/explanations given in the boxes.

Grandpa Walt, allow me to share my thoughts

with you, if only because every time

I read “Passage to India” and come across

	 the phrase “passage to more than India”

	   I fancy, anachronistically, that you wanted

 to overshoot the target

 by a shadow line

 and land in Bangladesh

1.	 Can you identify the apostrophe used in 
this extract?

2.	 How many inter-textual references do you find here? Identify.

3.	 Search online any more meaning of the phrase “if only because” and develop two 
effective sentences with it

Lately, I’ve been thinking a lot about sartorial equality
How far we are from this democratic ideal! And how hypocritical!
“All clothes have equal rights” – this nobody will deny
 and yet, some obviously are more equal than others
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 Walt Whitman, 
America's first 
"poet 
of democracy" 

 One that is out 
of  its proper or 
chronological 
order or place, 
especially a 
person or 
practice that 
belongs to an 
earlier time 

 1. When the Suez 
canal opened in 
1869, Walt 
Whitman wrote 
"A Passage to 
India" to celebrate 
both the 
engineering 
achievement and 
the opportunity to 
connect to other 
people and 
spiritual traditions 

2. E. M. Forster’s 
novel 

 
Suez Canel 

 

Glossary 
“if only because” means "there's no good reason, but if there is any at all, it would be because..."? 

 Relating to the 
making of  clothes, 
usually men's clothes, 
or to a way of 
dressing 



 No, I’m not complaining about the jacket and tie
required in certain places – that, like fancy dress parties, 
 is in the spirit of a game

1. Discuss in pairs what do you think is meant by the following lines: “All clothes have equal 
rights...some obviously are more equal than others”. 

2. Do you find any allusion or inter-textual reference? If yes, explain what references are used 
here and why did the poet use it?

Activity 5

Read the following extract and match underlined word(s) with the concepts/explanations/pictures given 
beside.

I’m talking of something more fundamental
Hundreds of millions
from East Africa to Indonesia
wear the lungi, also known variously
as the sarong, munda, htamain, saaram,
ma’awaiis, kitenge. kanga. kaiki
They wear it day in day out,
indoors and out
Just think –
at any one moment
there are more people in lungis
than the population of the USA

 All animals are 
equal, some 
animals are more 
equal than the 
others- Animal 
Farm 

Learners’ Attitude towards the Adaptation of CLIL in Undergraduate English Literature Courses in a Private University Context in Bangladesh

CROSSINGS: VOL. 13, NO. 1 | 2022 | ISSN 2071–110764

 

Study Tip 

What is the difference between?  

a. I’ve been thinking a lot 

b. I was thinking a lot 

What is the difference between? ‘clothe’ and ‘cloth’ 
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Now try wearing one
to a White House appointment –
not even you. Grandpa Walt,
laureate of democracy, 
will make it in
You would if you
affected a kilt –
but a lungi? No way.
But why? – this is the question 
I ask all to ponder

1.	 What are the different names for lungi in different parts of the world?
2.	 Identify the phrasal verbs used and write their meaning in the box. Check online or use any 

dictionary.

Phrasal Verb Meaning
Talk of
Make in

3.	 Use the above phrases to write sentences below:
----------------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------------
------------------------------------------------------------------------------------

Activity 6

Read the following extract and match underlined word(s) with the concepts/explanations/pictures given 
beside.

Is it a clash of civilisations?
The sheer illogicality of it –
the kilt is with “us”
but the lungi is with “them!”

Think too of neo-imperialism
and sartorial hegemony,
how brown and yellow sahibs
in natty suits crinkle their noses
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 a person who has 
been given a very 
high honour because 
of  their ability in a 
subject of  study  

 Think 

 Samuel P. Huntington 

 a skirt with many folds, made from tartan cloth and 
traditionally worn by Scottish men and boys 
 the position of  being the strongest and 

most powerful and therefore able to control 
others  

 wrinkled, or wavy, e.g. 
by crushing or pressing 
it 

 stylish and tidy in every detail  



at compatriots (even relations)
in modest lungis,
exceptions only proving the rule:
Sri Lanka, where designer lungis
are party wear, or Myanmar
where political honchos
queue up in lungis
to receive visiting dignitaries
But then, Myanmar dozes
behind a cane curtain,
a half pariah among nations
Wait till it’s globalised: 
Savile Row will acquire
a fresh crop of patrons

1.	 What does the poet mean by ‘neo-imperialism’ and ‘sartorial hegemony’? 
2.	 What clash does the poet refer to here? Of what civilization?

Activity 7
Read the following extract and match underlined word(s) with the concepts/explanations/pictures given 
beside.

Hegemony invades private space
as well: my cousin in America
would get home from work
and lounge in a lungi –
till his son grew ashamed
of dad and started hiding
the “ridiculous ethnic attire”

It’s all too depressing
But I won’t leave it at that
The situation is desperate
Something needs to be done
I’ve decided not to
take it lying down

 the person in charge  

 a person who is not accepted by a social group, especially 
because he or she is not liked, respected, or trusted  

 is a street in Mayfair, 
central London, known 
for its traditional 
men's bespoke tailoring. 

 control or dominating influence by 
one person or group 
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 a person who comes from the same country. 
/ (US) a friend or someone you work with  



Asif Kamal

The next time someone insinuates
that I live in an Ivory Tower
I’ll proudly proclaim
I AM A LUNGI ACTIVIST!
Friends and fellow lungi lovers,
let us organise lungi parties and lungi 

parades,
let us lobby Hallmark and Archies
to introduce an international Lungi 

Day
when the UN Chief will wear a lungi
and address the world

1.	 What does the poet mean by “I am a lungi activist”?

Activity 8
Read the following extract and match underlined word(s) with the concepts/explanations/pictures given 
beside.

Grandpa Walt, I celebrate my lungi
and sing my lungi
and what I wear
you shall wear
It’s time you finally made your passage
to more than India – to Bangladesh –
and lounging in a lungi
in a cottage on Cox’s Bazar beach
(the longest in the world, we proudly claim)
watched 28 young men in lungis bathing in the sea 
But what is this thing
(my learned friends,
I’m alluding to Beau Brummell)
I repeat, what is this thing
I’m going on about?
A rectangular cloth,
White, coloured, check or plaid,
roughly 45X80 inches,
halved lengthwise
and stitched
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 to suggest, without being direct, that 
something unpleasant is true  

 The term originates in the Biblical Song of  Solomon, 
is a symbol for noble purity. 

A disparaging term that refers to elitist detachment 
from, and especially criticism of  the everyday world, 
or of  common sense and beliefs. 

 announce publicly 

 Beau Brummell: was an iconic figure 
in Regency England, the arbiter of  
men's fashion, and a friend of  the Prince 
Regent, the future King George IV. He 
established the mode of  dress for men 
that rejected overly ornate fashions for 
one of  understated, but perfectly fitted 
and tailored clothing.  



to make a tube
you can get into
and fasten in a slipknot
around the waist –
One size fits all
and should you pick up dirt
say on your seat
you can simply turn it inside out

 Study Tip: Major word classes 
English has four major word classes: nouns, verbs, adjectives and 
adverbs. Nouns are the most common type of word, followed by verbs. 
Many words belong to more than one word class. For example: 
It’s an interesting book. (noun) 
We ought to book a holiday soon. (verb) 
He loves fast cars. (adjective) 
Don’t drive so fast! (adverb) 
 

1.	 Underline the phrasal verbs from this stanza and write their meaning in the box. Check 
online or use any dictionary

Phrasal Verb Meaning
1
2
3
4
5
6

2.	 What are the word class of the following words halved, stiched, seat, dirt, coloured, fasten, 
alluding, rectangular and slipknot? Place them in appropriate box and write other forms of 
them

Noun Verb Adjective Adverb
e.g. class classify classic/classical classically
1
2
3
4
5
6
7
8
9
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3.	 Discuss in pairs what do you think is meant by the following lines:

Activity 9
Read the following extract and match 
underlined word(s) with the concepts/
explanations/pictures given beside.

When you are out of it
the lungi can be folded up
like a scarf
Worn out it has its uses – 
as dish rag or floor wipe
or material for a kantha quilt
Or you can let your imagination
play with the textile tube
to illustrate the superstrings
of the “Theory of Everything”
(vide, the book of this title
by the venerable Stephen Hawking)

Superstring theory - known less formally as “string theory” - is sometimes called the Theory of 
Everything (TOE), because it is a unifying physics theory that reconciles the differences between 
quantum theory and the theory of relativity to explain the nature of all known forces and matter. 
According to string theory, at the most microscopic level, everything in the universe is made up of 
loops of vibrating strings. An object (such as an apple, for example) and a force (such as radiation, for 
example) can both be broken down into atoms, which can be further broken down into electrons and 
quarks, which can be, finally, broken down into tiny, vibrating loops of strings.

Read again the stanzas above and identify the following phrasal verbs and write their meanings.
Phrasal Verb meaning

1 Fold up
2 Wear out
3 Play with

1.	 Paraphrase the stanzas.

Activity 10
Read the following extract and match underlined word(s) with the concepts/
explanations/pictures given beside.

Coming back to basics,
the lungi is an elaborate fig-leaf,
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 Known For: 
 Making advances in the 

field of  cosmology  
 Discovering several new 

properties of  black 
holes 

 ultimate theory, 
unified field of  
theory or master 
theory  

 A fig leaf cast in plaster used to 
cover the genitals of a copy of a 
statue of David 



the foundation of propriety
in ordinary mortals
Most of the year, when barebodied
is cool, you can lead a decent life
with only a couple of lungis,
dipping in pond or river
or swimming in a lungi
abbreviated into a G-string,
then changing into the other one
Under the hot sun
a lungi can become
Arab-style headgear
or Sikh-style turban
Come chilly weather
the spare lungi can be
an improvised poncho
The lungi as G-string
can be worn to wrestle
or play kabaddi
but on football or cricket field
or wading through the monsoon
it’s folded vertically
and kilted at the knee

1.	 Describing comfort using different dress: Vocabulary: easy, en- route outfit, stylish , blown, 
comfy dressing, casual, pull on, pull off

 Activity 11
Read the following extract and match underlined word(s) with the concepts/explanations/pictures given 
beside.

In short
the lungi is a complete wardrobe
for anyone interested:
an emblem of egalitarianism,
symbol of global left-outs
Raised and flapped amidst laughter
It’s the subaltern speaking
And more:
when romance strikes, the lungi

 correct moral behavior or 
actions  

 a narrow piece of cloth worn between a person's 
legs to cover their sexual organs that is held in 
place by a piece of string around their waist  

 a hat or other covering that is worn on the head  

 a simple outer garment for the upper body in the form of a single 
piece of heavy cloth, often wool, with a slit in it for the head. 

 a picture of an object which is used to represent a 
particular person, group or idea  

 believing that all people are equally important and should 
have the same rights and opportunities in life  

 an army officer whose rank is lower than captain; 
Subordinate Class; Essay “Can the Subaltern Speak” by 
Gayatri C. Spivak 
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is a sleeping bag for two:
a book of poems, a bottle of hooch
and your beloved inside your lungi –
there’s paradise for you

1.	 Read the two stanzas above and suggest some alternative vocabulary to replace the 
underlined words in the first stanza.

2.	 How can a lungi be a wardrobe? What is the significance of saying so?
3.	 Paraphrase the stanzas.

Activity 12
Read the following extract and match underlined word(s) with the concepts/explanations/pictures 
given beside. Underline all the phrasal verbs from the stanza below and discuss their meaning. Use 
dictionary.
If your luck runs out
and the monsoon turns into
a biblical deluge
just get in the water and hand-pump
air to balloon up your lungi –
now your humble ark

When you find shelter
on a treetop
take it off’,
rinse it,
hold it aloft –
flag of your indisposition –
and wave it at the useless stars

1.	 Identify the phrasal verbs used in this extract and write their meaning in the box below:
Phrasal Verb Meaning

2.	 Use the words listed above to complete the following sentences.
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 strong alcohol, especially whisky  

 Great Flood 

 Not special, ordinary boat 

 when someone is unable to do something 
because they are ill or not willing  



3.	 Write sentences using them as main verbs

e.g. When you find shelter on a treetop take it off, rinse it, hold it aloft and flag of your 
indisposition

4.	 What allusion does the poet give here?

Activity 13
Underline the key features of Kaiser Haq’s poems from the following comments by other writers and 
scholars; then write your own analysis and feelings in a paragraph about ‘Ode on the Lungi’ with 
reference to the following comments. 

•	 Kaiser Haq is a jovial litterateur . . . he also has a macabre sense of humour. -Khushwant 
Singh, Sunday.

•	 ‘Haq writes about the contemporary Bangladeshi scene, exposing life’s little incongruities 
and ironies . . . His poetry relies on understatement. It combines flashes of insight with 
a journalistic detailing of objects; it is moving and insightful, but smart and refreshingly 
witty at the same time.’ - Syed Manzoorul Islam in The Oxford Companion to Twentieth 
Century Poetry in English.

•	 ‘Haq captures in a few lines the essentials of a social landscape, whose lineaments are 
drawn by a deep feeling for place and by a self-conscious relation to the poetic medium 
. . . Haq can also combine his derisive imagery with moving writing and unforgettable 
images of his country.’ -Alamgir Hashmi in The Routledge Encyclopedia of Post-Colonial 
Literature.

Activity 14
Make a list of all the new vocabulary you have learnt after reading this poem and learn their meaning 
and use.

Word Simple Meaning Use in Sentence

 1. He _________ the cookie into a glass of milk. 

2. She _________ the pot before using. 

3. About 2000 pilgrims come to __________ in the river. 

4. The city provides plenty of opportunities to _______ in the culture 

5. ___________ a piece of cotton with hydrogen peroxide. 

6. Let's not just __________ into this. 

7. _________ your entire body into it. 
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